%\V/@

PNU University

English Language Teaching
Methodology

Amir Reza Nemat Tabrizi, (PhD)



Wl (a3 ols S oS (e aiby S e 6 (il e 5 SIF oS o5

SR H‘“ fu-‘“

PSS Ch iy g a3y GLl slheasls 1 S ol as
Olpl il o 5 5p0 OF 3 LS 5 anlllas LS A5 Olpe (5558
oode sdaze S 5 dlogliadis Sded il b 0gSE L s oSl
Lol e ¢ Pl Al BT L S5 Oldaiils 5 Lk me laaibinls ( Son
S Oty Gler Odes 5 Ka b sao o 53 503 503 slacde 5 azdss
S o XS e pled e R SlESS OIS L s s e Olizes SLUE
Oy gl b Jo gl Oszman Slnl 5Tel 5 4153 Oleils b s L3 a5 o
(a3 b el latear p Oeld pemen s il (DB (S
oles 35k 58 e e LT el Blde 53 5 ail Ll s bl (s s
oo 6,515 0 b e Ol 3 Wdle 5 Bie Olge Sl 43S el )l Dbl
(s sl S a .ol 0SS slacls e andllas 5 Ol 5 b 51 s
o 5 ey ol 03 0581 s sl Sl s OliE s e b3S 5 200
03 S sl ol Sy Sl edaall el bl Cols Ll 3 AL
phre s 5 Al el eSS lel Ol Olasly (S1nl 2 sanllas (gl 5,50
Lilos gad (65 52 5 AlS bl lajl Cuns s ol 5l 5 oDl SO
S et DS 5l e 5 G (60 1S (G  Slojlsss S
Oler oo ol 5o 2y lasyslias gaan .ol (g0 S lajlpl o xe 5l
Ly Lolul oS col plaani icws Ole 53 (sl o3 ol LB a5 LT G
5o Oy Sla s (! oIS i o s sammn ol U3 sl e 5 03
s Ol T 5 BT Oy iy oslaw 65 ol il pyle e
25k o Fage 31 S g 00 BLEE O s S5 5 Lo glis L &S S
oot @B bl oy e (e 5 gl Bl i Sl 8 5 L
Ol &S by 1y Sl Cad nl s Geee S psets 5 RO OlS e
sl s s s &S el oyl (up)(:m1 L;aljf ol 4 Jlas Wglas Ol



b ek 4 (@ ol el 3553 sl Oladlaae (geska 3 0T oS (gl g
LS Gl ObS pze Coaal s «(,:l.’i}\i (’:\.& Ls.iji %}e{/\j\ 5 éj 3 \;.ai» (o
St b Son dbs s Slewl Glsl ol S en (Slusl Gansl>
Lletile €lssle S 5 b

Slp il B b JsadOlnl allar o S L siply oS50
S ui‘)'y’T rUéi 23 pelS u‘“K;“.’b Olgea (Cdyann 5 braca wen
Ol 5l oo ion 532 5 @oleaiadil ol 3ol Sl (Ol S
oBils pl e SNk oLl > sl s A Bk o 5 50 cnl oo sl
ey OLCalo 5 Obll SaB1S laa a5l oo L U aady ol
ool 3 553 WS Saelse 5 el s oSl e s bols Ol pis
Olble L3l 4 2l e 5 5 (el nde aw Qi1 Baa b e ol (o
Olslawl Sl 51 oslinal adad ey udls daly aslsl ol b ply o85S0
Ols ol ek 5 g satbs opl il 3 15 Lo cp i O eils 5 ORI~
535 b laslgity 5 s B L oS Gl pelad 1 Gl o dals
oled Sl oY elel e (Rl Sl e 0L e gaids ol el
531 Lo s adls 3 gileada il Sgie | el oltils 05SL oS et
Codbga 33,5 13508 wlesens Liledsad (L i3 Eigel Slse 5 LS 5
el b (Sien 65501 550 Olagiiils 5 0L smiils oled (S35,4

J‘y(al.:; NEEHN

S



Contents
Preface VII

Chapter 1: Language, Learning and Teaching 1
What is Language? 1
Theoretical Frameworks of Language Development 3
Learning 5
Learning Process 6
Domains of Learning 9

Learner Characteristics 12
Schools of Thought in Language Development 16
Self-Assessment Activities 38
Chapter 2: First Language Acquisition 45
Introduction 45
Theories of First Language Acquisition 48
First Language Acquisition and Language Development 49
Issues in First Language Acquisition 57
Self-Assessment Activities 65
Chapter 3: Second Language Acquisition 71
Introduction 71
Three Models for Second Language Acquisition 73
Stages of Second Language Acquisition 79
Schools of Thought in Second Language Acquisition 82
First Language Versus Second Language 83
Similarities between First and Second Language Acquisition 84
Hot Topics in SLA Research 85
Self-Assessment Activities 89
Chapter 4: Psychological Issues 95
Human Learning 95
Learning Styles and Strategies 104
Personality Traits 113
Self-Assessment Activities 125

Chapter 5: Major Trends in Twentieth-Century Language Teaching:

Grammar Translation Method, Direct Method, and Audio-Lingual Method 131
Approach and Method 131
Teaching Methods 144



Grammar Translation Method (GTM)
Direct Method

The Audio-Lingual Method
Self-Assessment Activities

145
155
162
175

Chapter 6: Alternative Methods: Silent Way Suggestopedia Community

Language Learning Total Physical Response
Silent Way
Suggestopedia
Community Language Leaning
Total Physical Response
Self-Assessment Activities

183
183
193
204
212
220

Chapter 7: Current Methods/Approaches: Communicative Language Teaching,
Content-Based Instruction, Task-Based Approach, Participatory Approach,

Cooperative Learning, and Multiple Intelligences
Communicative Language Teaching
Content-Based Instruction
Task-Based Language Teaching
Participatory Approach
Cooperative Language Learning
Multiple Intelligences
Post Method Era
Self-Assessment Activities

Chapter 8: Teaching Second/ Foreign Language Skills and Components
Introduction
Teaching Speaking
Teaching Listening
Teaching Writing
Teaching Reading
Teaching Grammar
Teaching Pronunciation
Teaching Vocabulary
Self-Assessment Activities

Answer Key
Bibliography

Vi

227
228
234
244
253
257
264
268
277

285
285
288
291
296
303
308
309
312
315

319
347



Preface

English Language Teaching Methodology is for English as a foreign
language learners who wish to understand the wide range of issues in
first and second language learning, teaching, and research. It provides
a thorough review of theory and practice currently discussed in L2
educational contexts across the globe. Care has been taken to include
themes which are relevant, thought-provoking, and intellectually
stimulating in a reader friendly fashion. Although the materials chiefly
cater to the Bachelor’s students of English literature, teaching and
translation majors, Master’s students will also find them equally
useful and valuable. Indeed, both undergraduate and postgraduate
students need to have a clear picture of the major L2 learning and
teaching trends in the past and at the present in order to grasp what a
long an twisty journey L2 researchers, scholars, practitioners, and
teachers have made to get to the place where we are currently
standing. This awareness also helps them decide which method(s) or
even juxtaposition of them address their learning needs as well as the
needs of the educational contexts they serve in the future as English
practitioners or teachers.

The book consists of eight chapters. Chapter one covers general
concepts of language, learning, and teaching. These mainly include
some information on the concepts of language and learning as well as
the theoretical foundations underpinning language learning process
and development. The second, and third chapters focus on first and

VII



second language acquisition processes in detail, highlight their
similarities and differences, and provide areas of interest for research.
Chapter four discusses the psychological and affective aspects of
language learning. While chapters five and six present a historical
overview of the language learning/teaching methods dominant in the
Twentieth century and the alternative methods, chapter seven includes
the current trends and ongoing issues in the field. The final chapter
concerns teaching language skills such as speaking, listening, writing,
reading, etc. Following the format of other books of Payame Noor,
each chapter includes chapter-end questions. The chapters can be read
in any order. A remarkable feature of the book is the inclusion of
answer keys at the end of the book.

I would like to acknowledge the support and encouragement of
all people involved in the creation of this book, and more specifically,
to the colleagues and reviewers whose invaluable comments and
expertise improved the quality of the book. I would also like to
express my gratitude to those students who gave their time
developing, reading and proofreading the manuscript. Without their
support, this book would not have become a reality.
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Chapter 1

Language, Learning and Teaching

What is Language?

Language is an extremely important way of interacting with people
around us. Language is the medium by which higher intellectual
processes are revealed. It is the essential means of social
communication and is one of the outstanding systems of habits which
distinguish man from the lower animals. We use language to inform
people around us of what we feel, what we desire, and question/
understand the world around us. Language enables us to learn, teach,
express our preferences, and agree on certain norms and standards
within a society in order to co-exist. Language is the human capacity
for acquiring and using complex systems of communication. Through
language we can connect with other people and make sense of our
experiences. As a parent, teacher, or other type of caregiver, we shape
a child’s language development to reflect the identity, values, and
experiences of our family and community. Therefore, it is up to us to
create a warm and comfortable environment in which our children can
grow to learn the complexities of language. The communication skills
that our children learn early in life will be the foundation for his or her
communication abilities for the future. Strong language skills are an
asset that will promote a lifetime of effective communication.

We can modify our language to each situation. For instance, we
talk to our small children with different words and tone than we
conduct a business meeting. We communicate with our words,
gestures, and tone of voice in a multitude of situation. To interact


http://en.wikipedia.org/wiki/Human
http://en.wikipedia.org/wiki/Communication
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effectively, we send a message with words, gestures, or actions, which
somebody else receives.

Language is the most important part of our being. Since it is the
basic part of our identity, the most important language that one should
learn is his/her own mother tongue. Moreover, it is important to learn
other languages besides our own because it helps us to learn about
other people and cultures.

More and more schools are recognizing the importance of
language. Some schools begin offering to teach a second language as
early as middle school. Many schools and employers are requiring
specific language requirements as part of their application process.

Language is the expression of human communication through
which knowledge, belief, and behavior can be experienced, explained,
and shared. Humans are not unique in communicating with each other.
Many animal and even plant species have the same capability of
communication. Though, human language is unique in being a
symbolic communication system that is learned instead of biologically
inherited. This sharing of knowledge is based on systematic,
conventionally used signs, sounds, gestures, or marks that convey
understood meanings within a group or community. Symbols are
sounds or things which have meaning given to them by the users. All
symbols have a material form but the meaning cannot be discovered
by examining the forms. They are abstractions.

Languages are sets of signs which combine an exponent
(a sequence of letters or sounds) with a meaning. As Edward Sapir
(1921) states language is a purely human and non-instinctive method of
communication by means of voluntarily produced symbols. By the
same token, Bloch and Trager (1942) clarify that a language is a system
of arbitrary vocal symbols by means of which a social group
cooperates. Furthermore, grammars are ways to produce signs from
more basic ones. As Wayne Weiten (2007) explains a language consists
of symbols that convey meaning, plus rules for combining those
symbols, that can be used to generate an infinite variety of messages.


http://grammar.about.com/od/mo/g/meaningterm.htm
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Language is a means to communicate, it is a semiotic system.
Sign systems are universal: clocks, road signs, pictograms — they all
are parts of sign systems. Language differs from them only in its
complexity. This explains why language signs have much more
internal structure than ordinary signs. Language allows expressing
every thought that we have and moreover we are able to understand
utterances that we have never heard before. Every year, hundreds of
thousands of books appear, and clearly each of them is new.

One of the major advantages of human language, as a learned
symbolic communication system, is its flexibility. Meanings can be
changed and new symbols created. This is evidenced by the fact that
new words are invented daily and the meaning of old ones change. For
example, the English word "nice" now generally means pleasing,
agreeable, polite, and kind. In thel5™ century it meant foolish,
wanton, lascivious, and even wicked. Languages change through
historical and social conditions. Some language transformations occur
in a generation or less. For instance, you probably are familiar with
many technical terms, such as ‘text messaging’ and ‘high definition
TV’, that were not used even a decade ago.

Theoretical Frameworks of Language Development

Language development is a process starting early in human life.
Infants start without language, yet by 4 months of age, babies can
discriminate speech sounds and engage in babbling.

Productive language begins with a stage of preverbal
communications in which infants use gestures and vocalizations to
communicate with others. By means of general principle of
development, children learn words to express the same communicative
functions which they had already expressed by preverbal means.

Language development proceeds by ordinary processes of
learning in which children acquire the forms, meanings and uses of
words and utterances from the linguistic input. The major discussion
is the way they acquire rules of syntax. Two major approaches to
syntactic development are proposed: the Nativist and the Empiricist.


http://dictionary.sensagent.com/Babbling/en-en/
http://dictionary.sensagent.com/Nativist/en-en/
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The Nativist Theory proposed by Noam Chomsky, argues that
language is a unique human accomplishment. Chomsky claims some
principles of syntax are innate and are transmitted through the human
genome. He maintains that all children have the LAD, an innate
Language Acquisition Device, that allows them to produce consistent
sentences once vocabulary is learned. He asserts that language is an
innate faculty, i.e., we are born with a set of rules about language in
our heads which he refers to as the 'Universal Grammar'. The
universal grammar is the basis upon which all human languages build.
His claim is based upon the view that what children hear is
insufficient to explain how they come to learn language. He argues
that linguistic input from the environment is limited and full of errors.
Therefore, nativists assume that it is impossible for children to learn
linguistic information solely from their environment. However,
because children possess this LAD, they are able to learn language
despite incomplete information from their environment. This view has
dominated linguistic theory for over fifty years and remains highly
influential.

The Empiricist Theory suggests that there is enough information
in the linguistic input that children receive, and therefore there is no
need to assume an innate language acquisition device. Empiricism is the
theory that experience is of primary importance in giving us knowledge
of the world. Whatever we learn, we learn through perception.
Knowledge without experience is impossible. John Locke and David
Hume among others argued that knowledge is acquired during a
person's life. According to empiricists' arguments, newborn babies are
born in a blank slate better known as "Tabula Rasa" which states that
the brain has inborn capabilities for learning from the environment but
does not contain content such as innate beliefs. Some researchers in this
tradition employ a methodology involving the construction of
computational models that learn aspects of language or that simulate the
type of linguistic output produced by children.

An older empiricist theory, The Behaviorist Theory proposed by
B. F. Skinner suggests that language is learned through operant


http://dictionary.sensagent.com/Innatism/en-en/
http://dictionary.sensagent.com/Noam%20Chomsky/en-en/
http://dictionary.sensagent.com/Empiricist/en-en/
http://dictionary.sensagent.com/Behaviorist%20theory/en-en/
http://dictionary.sensagent.com/B.%20F.%20Skinner/en-en/
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conditioning by imitation of stimuli and by reinforcement of correct
responses. This perspective has not been widely accepted at any time,
but in some cases, it has been revived (Ramscar & Yarlett, 2007).

Other researchers embrace an Interactionist Perspective,
consisting of Social-interactionist Theories of language development.
In such approaches, children learn language in the interactive and
communicative context, learning language forms for meaningful
moves of communication.

Other relevant theories about language development include
Piaget's Theory of cognitive development, which considers the
development of language as a continuation of general cognitive
development and Vygotsky's Social Theories that attribute the
development of language to an individual's social interactions and
growth which will be explained later.

Learning

The ability to learn is one of the most outstanding human
characteristics. Learning occurs continuously throughout a person's
lifetime. Learning can be defined as a change in behavior as a result of
experience. This can be physical and overt, or it may involve complex
intellectual or attitudinal changes which affect behavior.

Psychologists and educators describe the learning theory as a
body of principles to explain how people acquire skills, knowledge,
and attitudes. Various branches of learning theory are used in formal
training programs to improve the learning process.

Learning is also a goal-directed act. Learning is acquiring new, or
modifying and reinforcing, existing knowledge, behaviors, skills,
values, or preferences and may involve synthesizing different types of
information. The ability to learn is possessed by humans, animals and
some machines. Learning is not compulsory; it is contextual. It does not
happen all at once, but builds upon and is shaped by what we already
know. Learning is a process, rather than a collection of factual and
procedural knowledge. Learning produces changes in the organism and
the changes produced are relatively permanent (Definitions, 2015).


http://dictionary.sensagent.com/Interactionist/en-en/
http://en.wikipedia.org/wiki/Piaget%27s_theory_of_cognitive_development
http://en.wikipedia.org/wiki/Knowledge
http://en.wikipedia.org/wiki/Behavior
http://en.wikipedia.org/wiki/Skill
http://en.wikipedia.org/wiki/Value_%28personal_and_cultural%29
http://en.wikipedia.org/wiki/Preference
http://en.wikipedia.org/wiki/Information
http://en.wikipedia.org/wiki/Machine_learning

6 English Language Teaching Methodology

Human learning may occur as part of education, personal
development, schooling, or training. It is goal-oriented and aided by
motivation. The study of how learning occurs is part of
neuropsychology, educational psychology, learning theory, and
pedagogy. Learning may occur as a result of habituation or classical
conditioning seen in animal species or as a result of more complex
activities such as play in relatively intelligent animals. Learning may
occur consciously or without conscious awareness.

According to Ambrose et al. (2010, p. 3), there are three
components to the definition of Learning in classrooms:

1. “Learning is a process, not a product.” Exam scores and term
papers are measures of learning, but they are not the process of
learning itself.

2. “Learning is a change in knowledge, beliefs, behaviors or
attitudes. ” This change requires time, particularly when one is
dealing with changes to core beliefs, behaviors, and attitudes.
Consider that such a change will take time — perhaps a few weeks,
perhaps until the end of the term, or even longer.

3. “Learning is not something done to students, but something that
students themselves do.” If you have ever carefully planned a
lesson, only to find that your students just didn’t “get it,” consider
that your lesson should be designed not just to impart knowledge
but also to lead students through the process of their own learning.

Learning Process

Learning happens through the time and patience. It is a process like a
journey. A self-directed learning process is arguably the most
powerful model for facilitating and inspiring individual, group and
organizational learning and development.

As Human Resources at Princeton University (2014) asserts the
learning process helps people to go through the journey in order to
achieve development. This process is built upon three major principles:
1. Identification of gaps between one’s IDEAL self and REAL self.

These gaps represent a primary motivator to learn and improve.


http://en.wikipedia.org/wiki/Education
http://en.wikipedia.org/wiki/Personal_development
http://en.wikipedia.org/wiki/Personal_development
http://en.wikipedia.org/wiki/Training
http://en.wikipedia.org/wiki/Goal-oriented
http://en.wikipedia.org/wiki/Motivation
http://en.wikipedia.org/wiki/Neuropsychology
http://en.wikipedia.org/wiki/Educational_psychology
http://en.wikipedia.org/wiki/Learning_theory_%28education%29
http://en.wikipedia.org/wiki/Pedagogy
http://en.wikipedia.org/wiki/Habituation
http://en.wikipedia.org/wiki/Classical_conditioning
http://en.wikipedia.org/wiki/Classical_conditioning
http://en.wikipedia.org/wiki/Play_%28activity%29
http://en.wikipedia.org/wiki/Conscious
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. Creation and implementation of a challenging and realistic action
plan for development that follows the 70/20/10 formula:

70% from real life and on-the-job experiences, tasks and problem
solving. This is the most important aspect of any learning and
development plan.

20% from feedback and from observing and working with role
models.

10% from formal training.

3. Ongoing development dialogue between learners and supervisors.

Both have a responsibility to ensure that the entire learning process
happens.

The Learning Process

Define My IDEAL Self: My
Personal & Professional
Aspirations & Goals

What strengths must I
have to do my job well?

What do I want out of

work and life?
How do I want to be |
Implement the Learning & \ perceived by others? / Assess or Evaluate My REAL
Development Plan How do I want to act? Self ‘;‘g’,“gh F‘*‘“’x"‘ and
Who do I want to be? ZASEasEmaN
/ With which new skills, \\ What are my strengths?
[ competencies and \ How does my IDEAL self \
{ behaviors can I experiment \ \

SrEEbk Gnd Sractioe) — i overlap with my REAL self?
N

On what thoughts What are my gaps?
w new ug ht 1
and feeling should 1 g Trusted \ Where does my IDEAL self

refloct? that hclp support, encourage differ from my REAL self?
each step of youl Journey.
Supervisors, peers mentors,
coaches, friends, family

Create an Action Plan for
Each Cdtlcal Skill, Prioritize Learning &

C D Needs: Build
70%120%/10% Formula on Strengths, Close Gaps
What are my on-the-job /
experiences? ,
What real task or skill should \ What are the most ‘.
I work on? critical skills,
i | competencies and
Wit ",“,e" lan\:ja“g%u‘és(eos‘:::?ooks / behaviors I need to learn

Where does my IDEAL self differ
from my REAL self?,

Q devely

Figure 1.1. The Learning Process


http://www.princeton.edu/hr/learning/philosophy
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Learning is acquiring knowledge or skill. Learning also involves
a change in attitude or behavior. Children learn to identify objects at
an early age; teenagers may learn to improve study habits; and adults
can learn to solve complex problems.

It is clear each person has different viewpoints of learning.
Individuals have specific experiences which affect their learning and
understanding of how they are involved. Learning is done by
experience and in different forms and degrees so that students can
make meaningful learning if they understand them well and apply
them correctly to appropriate situations. When any experience
challenges them, they are involved with feelings, attitudes, memory of
previous experiences, emotional and physical activities that are more
effective along with other kinds of learning experiences to be kept on
memory.

Students do not get knowledge as the teacher gives them, and a
teacher never assumes that students cannot forget something because
they are in the classroom when he presents the new material. To learn,
students need to react and respond, perhaps both emotionally and
intellectually. Learning is an active process of changing behavior. In
our lives, we encounter learning in different situations. We learn as we
grow. The changes in behavior occur very quickly and these changes,
which are different from child to the adult, are due to learning.

An individual lives with others in the same society and during
his interaction with others he influences them and vice versa. This is
the nature of interaction that causes the changes in behavior. As
Skinner (1984) puts learning is a process of progressive behavior
adaptations; and McConnell (2011) similarly affirms learning is the
modification of behavior through experience. Changes in behavior
bring changes in knowledge, skills, habits, interests, and attitudes,
which in turn are the causes of learning, thinking, feeling and doing in
life. Learning is vital in the process of life. The aim of any kind of
learning is to change one's behavior due to a new situation, i.e., the
behavior may be changed and new behavior may be formed.
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Over and above, learning is defined as the process of effecting
changes in behavior and causes the improvement of our relations with
the environment. An important point that should be taken into account
is how the information about the brain is translated into useful
guidelines for learning. To begin with, it should be called upon that
learning in fact refers to a multitude of processes; and it is made still
more complex by the use of learning to describe various types of
activities. Moreover, each person brings a specific pattern of skills to
the learning process. Important in this is individuals’ dominant sense
mode (visual, auditory, or Kkinesthetic) or Myers-Briggs (1980)
categorizations of personality orientation (sensory, feeling,
intellectual, and intuitive) that determine ‘the learning styles’.

Domains of Learning

The listing of the hierarchy of objectives is often called taxonomy.
Taxonomy of educational objectives is a systematic classification
scheme for sorting learning outcomes into the three broad categories
(cognitive, affective, and psychomotor) and ranking the desired
outcomes in a developmental hierarchy from least complex to most
complex.

Bloom's Taxonomy was created in 1956 under the leadership of
educational psychologist Dr. Benjamin Bloom in order to promote
higher forms of thinking in education, such as analyzing and
evaluating concepts, processes, procedures, and principles, rather than
just remembering facts. It is most often used when designing
instruction or learning.

Bloom's taxonomy refers to a classification of the different
objectives that educators set for students (learning objectives). It
divides educational objectives into three "domains": Cognitive
(mental skills/knowledge), Affective (growth in feelings or emotional
areas/attitudes, beliefs, and values), and Psychomotor (manual or
physical skills). Within the domains, learning at the higher levels is
dependent on having attained prerequisite knowledge and skills at
lower levels (Orlich, et al., 2004). A goal of Bloom's taxonomy is to


http://www.nwlink.com/~donclark/learning/artifacts.html
http://en.wikipedia.org/wiki/Education
http://en.wikipedia.org/wiki/Cognitive
http://en.wikipedia.org/wiki/Affective
http://en.wikipedia.org/wiki/Psychomotor_learning
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motivate educators to focus on all three domains, creating a more
holistic form of education (Bloom, et al., 1956).

Cognitive Domain

The cognitive domain is the best-known and most educationally
applicable of Bloom’s domains and deals with the ways that internal
knowledge may be revealed by external behavior. It involves
knowledge and the development of intellectual skills (Bloom, et al.,
1956). This includes the recall or recognition of specific facts,
procedural patterns, and concepts that serve in the development of
intellectual abilities and skills. There are six major categories of
cognitive processes — including: knowledge, comprehension,
application, analysis, synthesis, and evaluation — that can be thought
of as degrees of difficulties, since they start from the simplest to the
most complex, i.e., the first ones must normally be mastered before
the next one can take place.

EDUGHATIONAL #c
OBJECTIVE < .
LEVEL 6*9‘0.\_\5:6 el
)
zvaumlong \,09'“; welle
(Ve oV
T va “e\a\\oz
/Synthuls / e\‘g‘\;\\ 2~
Z 1 W o
e
Anai 7
nalysis y :“’.;o\ o\
A 52 5
- ‘-_- AR DA AN T A COGNITIVE
DOMAIN

Figure 1.2. Cognitive Domain (Retrieved from http://www.
talentlearningcenter.com/cognitive-learning/learning-knowledge-and-
skills-development/)


http://en.wikipedia.org/wiki/Holism
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Affective Domain

The affective domain may be the least understood, and in many ways,
the most important of the learning domains. The affective domain
(Krathwohl, Bloom, & Masia, 1964) includes the manner in which we
deal with things emotionally, such as feelings, values, appreciation,
enthusiasms, motivations, and attitudes. It is useful in categorizing
values and levels of professionalism. Behaviors progress from simple
attentiveness up to an integration of values and their transfer to other
appropriate situations. The five major categories are listed from the
simplest behavior to the most complex including receiving,
responding, valuing, organizing, and characterizing.

EDUCATIONAL
OBJECTIVE

o 5
LEVEL
i 1{1'?"'3:'1?““5 2
Char oA~ | Neaer
ﬁ_}m.ra cterization n%ﬂ; et
= Fa ¥l u
/érgan.'zar.fan /

|

Valuing
r Responding
r : s AFFECTIVE

Figure 1.3. Affective Domain (Retrieved from http://www. talent
learningcenter.com/cognitive-learning/learning-knowledge-and-skills-
development/)

Psychomotor Domain

The simplest and most obviously behavioral domain is the
psychomotor domain. It includes physical movement, coordination,
and use of the motor-skill areas. It is useful in indicating levels of
skilled performance. Development of these skills requires practice and
is measured in terms of speed, precision, distance, procedures, or
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techniques in execution. Behaviors move from the ability to give an
overview of a task up to mastery of a skill through practice,
integration and automatization. Bloom and his colleagues never
created subcategories for skills in the psychomotor domain, but since
then other educators have created their own psychomotor taxonomies
(Clark, 1999). Simpson (1966) proposed the following levels: The
seven major categories are listed from the simplest behavior to the
most complex including perception, set, guided response, mechanism,
complex overt response, adaptation, and origination.

EDUCATIONAL LE"’EL
- OBJECTIVE.
LEVEL i

Adaptation

PSYCHOMOTOR
e DOMAIN

Figure 1.4. Psychomotor Domain (Retrieved from http://www.
talentlearningcenter.com/cognitive-learning/learning-knowledge-and-
skills-development/)

Learner Characteristics

Most language teachers believe that individual learner characteristics
cause students to follow very different paths to success in learning a
second language. Horwitz, Tallon, & Luo (2009) identify Motivation,
Anxiety, and Beliefs about language learning to be consequential for
learning.


http://en.wikipedia.org/wiki/Bloom%27s_taxonomy#CITEREFSimpson1972
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Motivation

The reasons that learners have for learning a language and the
intensity of their feelings comprise motivation. Some learners study
the language because of a language requirement, while others expect
to use the language in their future career. People who hope to use the
language for career purposes probably have a stronger motivation than
those people who simply hope to pass a language requirement
(Horwitz, Tallon & Luo (2009).

Gardner, Tremblay, and Masgoret (1997) asserts that motivation
is associated with second language achievement since language
learning requires a long-term time commitment, and motivated
individuals are more likely to devote the time required to language
learning. It is also true that having a specific goal in language learning
helps students focus their efforts and maintain their motivation.

Anxiety

Anxiety includes uncomfortable feelings when learning or using
the new language. Horwitz, Tallon, and Luo (2009) claim that
approximately 1/3 of American foreign language learners experience
anxiety in response to language learning. Most anxious language
learners feel uncomfortable when speaking or listening to the new
language, but some language learners also find writing or even
reading to be anxiety-provoking.

Learner Beliefs

Beliefs about language learning are important because they
influence how students approach language learning and the language
learning strategies that they choose to use. Many language learners,
for example, think that they are too old to learn a foreign language
well. Furthermore, as Center for Advanced Research on Language
Acquisition (CARLA) (2012) states there is a considerable amount of
research (Skehan, 1989; Dornyei, 2006; Ellis, 2008) on individual
differences among second language learners that may affect their
success in second language acquisition. Factors that may or may not
make a difference include:


http://www.carla.umn.edu/cgi-bin/carla/anchor.pl?/learnerlanguage/bibliography.html::skehan89
http://www.carla.umn.edu/cgi-bin/carla/anchor.pl?/learnerlanguage/bibliography.html::dornyei06
http://www.carla.umn.edu/cgi-bin/carla/anchor.pl?/learnerlanguage/bibliography.html::ellis08



