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Chapter 1

Teachers and Curriculum

General Aim

The analysis of the teacher's role in accordance with the relations between
education and curriculum development

Behavioral Objectives

After students have studied this chapter, they are expected to be able to:

1. explain why teachers should have an active role in curriculum
development.

2. explain how teachers' active role can affect different curricula aspects.

3. provide answers to the comprehension questions.

4. translate the given specialist passage into Persian.

Introduction

There are solid justifications to get teachers involved in curriculum
development, a role that many organizations, educational centers, and even
teachers seem to resist. Teachers' involvement in curriculum is significant
mainly because education is moving towards attaching more and more
importance to the needs and interests of individual learners, and it is clearly
only the teacher who is in the closest possible position to comprehend the
interests and needs of individual learners. Thus, a curriculum developed, or
even adopted or adapted on the basis of teachers' experiences, their
understanding of learners' needs and characteristics, and their knowledge on
the relevant theories and hypothesis in the field has got a far higher potential
to furnish more effective learning opportunities for the students.
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Teachers and Curriculum

Along with the need for the crucial prerequisite of having sufficient knowledge
of learning theories, teachers are in need of another important qualification
which is the ability to design curricula, to produce efficient instructional
materials, and to plan appropriate lessons to pave the way for effective learning
opportunities for the students (McDonough & Shaw, 2005). These important
roles of the classroom teachers have been far additionally emphasized in recent
years since current instructional perspectives are favoring and calling for the
employment of teachers who are apt not only in teaching but also in designing,
developing, implementing, and evaluating their own curricula (Trinter &
Hughes, 2021; Masuhara, 1998).

These current perspectives are in contrast with what we had before when
the majority of teachers evaded having even a minor part in curriculum
development because they had been led to consider themselves as mere
consumers of other people's works. In other words, a large number of
teachers had been mentally repressed to assume that their role was limited to
the implementation of the curricula and syllabi designed by such entities as
educational theoreticians (Nunan, 1988). However such teachers might think
and whatever the dominant view may be, it seems, as also pointed out by
Trinter and Hughes (2021), a shift of roles from a traditional materials-
consumer perspective to a recent materials-developer viewpoint will be
mandatory.

That is why materials development, as a crucial aspect of curriculum
design, has also witnessed significant adjustments in recent years. To
exemplify the issue, Keys (2000) reviews a number of syllabi in which
teachers are involved in producing their own school-based materials in
contrast with those developed in previously designed curricula where there
was little or no teacher involvement or school-based curricular concerns. In
the cases analyzed by Keys (2000), however, teachers are asked to take on
three consecutive tasks: 1) to review their own teaching philosophy, 2) to
execute an outcome-based approach for planning and assessment, and 3) to
develop their own school-based materials.

Recent classroom practice informed by research on learning and teaching
theories, views, and hypotheses has had a significant impact on the current
shift of perspective towards particular instructional methods and approaches,
and it in turn has resulted in changes on how to deal with the process of
materials development. Hence, even where teachers have not played an
active role in the process, their partial contributions in this regard seem to
have been recognized as a positive trend in education in general and
curriculum development in particular (Meganathan, 2005; Richards &
Rodgers, 2001, 2014; Trinter & Hughes, 2021).
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Nevertheless, it cannot be denied, as pointed out over two decades ago by
Graves (2000), that there are still educational settings where materials
development is taking place on a decision-making and creativity gamut. On
one side of the gamut, there are settings in which teachers are given a
textbook to cover, and a timetable to schedule the coverage on, in which the
least responsibility and decision-making is involved. On the other side,
however, there are educational situations where teachers are expected to
develop on their own all the materials they need to use in the classroom, in
which case the most responsibility and creativity is required.

Educational authorities and centers need to pave the grounds for teachers
to have adequate intrinsic motivation to play their pivotal role in curriculum
design and materials development since they are subsequently the ones
mainly responsible for actual implementation of curricula in the classroom.
Hence, even though teacher training programs seem to be concerned
predominantly with the development of teachers' competence, skills, and
strategies to enable them to handle the course content efficiently, there is
also the need to provide teachers with sufficient theoretical background and
incentive to tackle curriculum design and development. This can furnish
them with the means to develop the potential to handle resourcefully all
dimensions of instruction together with classroom transaction and interaction
(Masuhara, 1998; Tomlinson, 1998; Trinter & Hughes, 2021; Widdowson,
1990).

Comprehension Questions
A. Put T for true and F for false statements.

1. Education is moving towards attaching more and more importance to the
needs and interests of individual learners. (T F)

2. Teachers should not think about the ability to design curricula. (T F)

3. The execution of the curricula designed by such entities as educational
theoreticians is a very positive idea. (T F)

4. Teacher preparation agendas have duties about the development of
teachers' competence. (T F)

B. Choose a, b, ¢, or d that best completes each item.

1. Teacher training programs are responsible for the development of ......
a) teachers' competencies but not skills and strategies
b) teachers' competencies and their skills and strategies only
c¢) teachers' competencies and their skills , strategies, and motivation
d) teachers' competencies, their skills and strategies but not motivation
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a) to have the financial means for curriculum development

b) to have an inner incentive to design curriculum and develop materials
c¢) to gain motivation to play a minor role in designing curricula

d) to develop materials due to the pressure exerted by the authorities

3. Even where teachers have not played an active role in the process of
material development, their................ooiiiiiiiiii i
a) contributions have been neglected completely
b) contributions have totally been ignored
¢) limited contributions have been ignored
d) limited contributions have not been neglected

a) teachers attempted to design their own curriculum

b) teachers were involved in designing school curricula for others

¢) authorities emphasized their own school-based curriculum

d) authorities deemphasized their own school-based curricular
approaches

Translation Practice

Translate the following passage into Persian.

Teachers should accept, as pointed out by Graves (2000) over two decades
ago, that there are still educational settings where materials development is
taking place on a decision-making and creativity gamut. On one side of the
gamut, there are settings in which teachers are given a textbook to cover, and
a timetable to schedule the coverage on, in which the least responsibility and
decision-making is involved and strived for. On the other side, however,
there are educational situations where teachers are expected to develop on
their own all the materials they use in the classroom, in which case the most
responsibility and creativity is required.
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